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Abstract  

This paper discussed the effects of using listening journals in English for Special Purpose (ESP) 

classes, as well as the outcomes and challenges that students encountered as a result. The purpose 

of this action research was to determine whether listening journals can lessen student resistance to 

listening exercises, given that the use of various listening materials can help students develop their 

listening skills and lessen their anxiety. A questionnaire is used to examine the effects of this 

activity on students, and the data collected then explained and analyzed. It can be concluded that 

these activities have a positive effect on students and make them feel more prepared to attend 

English lectures. Because they feel more at ease, confident, and prepared to attend classes and 

lectures in English, the findings indicate that they exhibit less resistance to listening skills. 
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INTRODUCTION  

For both teachers and students, teaching listening in a foreign language has always been 

difficult (Aminatun & Oktaviani, 2019), (Oktaviani et al., 2020). According to (Suprayogi 

& Pranoto, 2020), activities that assess listening without properly teaching it result in 

students receiving less attention in class because people believe it is a naturally acquired 

skill. Listening is an essential skill in the university setting (Amelia et al., 2022), (Puspita 

& Pranoto, 2021). At a university, many subjects are taught in English (Novanti & 

Suprayogi, 2021), (Asia & Samanik, 2018), and students must understand and participate 

in certain formats, like lectures and seminars (Suprayogi, Pranoto, et al., 2021), (Qodriani 

& Kardiansyah, 2018), (Fakhrurozi & Adrian, 2021). However, many Indonesian students 

arrive at universities with subpar English language proficiency (Kuswoyo et al., 2022), 

(Aguss et al., 2021), making it difficult for them to achieve high academic performance 

(Maulana & Suprayogi, 2022), (Ahmad et al., 2021). As an English teacher, one thing I've 

noticed is that students think listening skills are the hardest (Kuswoyo & Siregar, 2019), 

(Qodriani & Wijana, 2020), and they often resist listening activities (Septiyana & 

Aminatun, 2021), (Febriantini et al., 2021), (Ambarwati & Mandasari, 2020). They 

frequently express their dissatisfaction with the listening portion of the exam or insist that 

they do not comprehend the speaker's words (Kardiansyah, 2019c), (Oktaviani, 2018), and 
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even some accents can be extremely challenging to comprehend (Puspita, 2021), 

(Wardaningsih et al., 2022).  

Students are reluctant to learn and improve their listening skills because of these 

challenges, which are unquestionably frustrating (Gulö & Rahmawelly, 2019), (Setri & 

Setiawan, 2020), (Fakhrurozi & Puspita, 2021). During an English for Special Purposes 

(ESP) course, the researchers developed and implemented a listening journal (LJ) to reduce 

student resistance to listening exercises. The subsequent inquiry is developed: Can 

students' resistance to listening practice be reduced by using listening journals in English 

classes? The researchers begin with the argument that using a variety of listening materials 

can help students develop their listening skills and lessen their resistance and anxiety. This 

action research aims to determine if listening journals can make students feel more at ease 

when watching videos or audio in English and reduce their resistance to understanding. As 

a result, the purpose of this paper is to discuss the effects of using a listening journal with 

three different groups of students, as well as the responses to a questionnaire that was 

given to the students. 

 LITERATURE REVIEW  

This action research was carried out at a public tertiary institution located in Indonesia. 

That happened in the No Limits Language program, which aims to encourage professors, 

scholars, staff, and students to learn foreign languages and provide comprehensive changes 

in the teaching of foreign languages at universities in Indonesia. This program was 

developed by the Ministry of Education and BAN PT and plays an important role as a 

teaching development program in undergraduate Language Teaching courses at many 

universities in Indonesia (Budiman et al., 2021), (Teknologi et al., 2021). Language 

Without Borders is also part of the university internationalization project in Indonesia 

(Simamora & Oktaviani, 2020), (Wahyudin, 2018), (Mandasari & Aminatun, 2020a). 

Considering the objectives of this program, the English Language team offers free courses 

for the university community, with a main focus on academic English (Suprayogi, Samanik, 

et al., 2021), (Pranoto, 2021). One of the courses offered by them is "Listening to 

Understanding: Lecture," which is the course chosen for this action research (Nurmalasari 

& Samanik, 2018), (Kardiansyah, 2019b), (Kasih et al., 2022). The course lasts 32 hours, 

with classes twice a week (2 hours per class), and is offered in the second semester of 2019. 
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The aim is to improve students' listening comprehension skills so they can attend lectures 

in English (Puspita & Amelia, 2020), (Yulianti & Sulistyawati, 2021), (Ngestirosa et al., 

2020). Three groups participating in this course participated in the study: two groups with 

A2 (basic) English language proficiency and one at B1 (pre-intermediate) level, according 

to the Common European Framework (CEFR). The program uses ITP TOEFL scores and 

placement tests from an online platform called My English Online for level one students 

(Qodriani & Wijana, 2021), (Kuswoyo et al., 2020). The A2 group has 10 students 

attending the course to the end (Mandasari & Aminatun, 2020b), (Mandasari, n.d.). 

Another group had four students, and group B1 had five students, all formed by the 

university community (Fithratullah, 2019), (Journal et al., 2021). The same activities and 

instructions were given to these three groups, but with different themes (Kardiansyah, 

2019a), (Gulö et al., 2021). Students from these three groups come from various fields of 

study, with ages varying from 18-40, and they are enrolled in undergraduate / graduate 

programs or currently working at universities (Aminatun et al., 2022), (Pradana & 

Suprayogi, 2021). Most of them have previous learning experience with English in high 

school or in other language courses (Samanik, 2018). Diversity and plurality within these 

groups are common features of English classes in the Unlimited Language program, and 

enrich discussion and experience for teachers and students. 

METHOD  

Data Collection Procedure 

To analyze how this activity affects students, the researchers created a Google Form with 

questions related to the use of listening journals in our course. This questionnaire was 

written in Indonesian so students could fully understand the questions and answer them 

without worrying about grammatical mistakes. This form consists of 26 questions: two 

about personal information (name, email), 11 about the use of listening journals, seven 

about the implications, four about the use of Padlet, and two asking for authorization. That 

includes open and closed questions, and statements with which students can agree or 

disagree (Likert scale). 

 

This questionnaire was tested with one of the groups during the course evaluation in the 

previous semester. In this evaluation, students answered several questions about listening 

journals, and I identified the need to add more specific questions related to the conduct of 
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listening journals to examine how students conducted activities. It is important to verify, 

for example, whether students do activities during the course rather than at the end, and 

that is why I add questions related to the number of listening journals they have done, and 

the amount of time they spent on each. The researchers designed the questionnaire on the 

Google Form for students to respond to. I sent a link via email after class ended and they 

had one day to answer it. They are not obliged to respond, and their participation is 

voluntary. 

 

Data Analysis Procedure 

After students answer the questionnaire, the data collected is analyzed and the most 

important information is presented in a graph to provide a visual representation of the 

information. Pie charts and bar charts are used for closed questions (quantitative data), and 

tables are used to present answers to open questions (qualitative data). 

RESULTS AND DISCUSSION  

According to the file on Google Forms, 13 (out of 19) students answered the questionnaire 

and authorized their answers to be part of this research: eight were from the A2 group, and 

five from B1. The data for the three parts of the questionnaire can be found in this section. 

Responses to Questions About Listening to Journal Participation 

It is expected for students to deliver activities on time because of the purpose of the 

activity, and to do at least six listening journals in order to have good performance 

throughout the course. As can be seen in Figures 1 and 2, the majority of students (54%) 

post their listening journals on time, although some of them are late, and most of them 

(84%) do the expected number of listening journals. This is important for their learning 

process so that they often carry out activities that are part of their routine. 
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Figure 1. Student responses to question 1. The majority of students did most listening journals on 
time. 

 

Figure 2. Student responses to question 2. Over two thirds of students completed the 

required number of listening journals. 

 

The possibility of keeping in touch with English outside the classroom was what 

motivated students (see Figure 3). However, according to class observations, most of them 

showed concern about the final grades and certificates, so there is a possibility that the fact 

that this activity was the assessment tool was what mainly motivated them. 

 

 

Figure 3. Student responses to question 3. Respondents were motived to do the activity by 

three factors. 

 

1 - Q1: How often did you do 
the listening journals? 

6% 

17% 

25% 

52
% 

Every week, within the 
stipulated time (25%) 

Most of them were on 

time, but a few were late 

(52%) I did most of them 

at the end of the course 

(17%) 

I did all the LJs at the end of 
the course (last week) (0%) 

I did only a few LJs during the 
course (6%) 
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Figure 4 shows that one of the biggest difficulties for students was to have time to do the 

activity. As they are university students and usually are involved in many extra activities, 

this fact may have influenced their commitment to the English course, so this answer was 

expected. Class observations show that it was common for them to arrive late and even 

miss classes because of other appointments at university. 

 

 

Figure 4. Student responses to question 4, showing a variety of difficulties faced during 

the activity. Note: two answers for ―other‖: ―Find a video that I really liked,‖ and 

―Depending on the video, the speech was very fast, which made the activity difficult, since 

it took me longer to understand‖ 

 

In question 5 (―What is the most difficult part of listening to a lecture or class in 

English?‖), only ―speed‖ and ―vocabulary‖ were chosen, and for students the most 

difficult thing when listening to a lecture or class in English was speed (85%) (see Figure 

5). It might be difficult because they are not used to the naturalness of second-language 

speech from academic contexts in general English classes. According to class observations, 

I thought that the major difficulty could be accents, as students used to complain that some 

accents were difficult to understand—so having speed as the main difficulty was an 

unexpected response. 

 

Figure 5. Student responses to question 5. Students varied in their time investment. 
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Although it is difficult to determine how much time a student will spend to do the activity, 

considering that this will depend on many aspects (their difficulties, time management, 

etc.), around 38% of students spent around 25–30 minutes to do the listening journal, 

which shows it was time consuming for them. Nevertheless, we can see that the results 

vary: one student spent between five and 10 minutes, and another spent more than 30 

minutes. 

During classes, I suggested that students listen to audios first without subtitles in order to 

check what they could understand and use English subtitles or transcription as a final 

resource to comprehend what they had difficulty with and find new words. I also suggested 

that they avoid subtitles in Portuguese. In this case, there is no way to check if they really 

did the activity following my instructions because it was supposed to be done at home and 

away from the teacher‘s control. However, it can be seen in Figure 6 that most students 

(38%) said that they listened to audios first without subtitles, then with them—following 

my suggestion. Then, Figure 7 demonstrates that 50% of those who listened to the audios 

with subtitles did it in English. 

 

 

 

Figure 6. Student responses to question 6. Students tended to approach subtitles according 

to instructions. 

 

Figure 7. Student responses to question 7. Students tended to approach subtitles according 

to instructions students were expected to search for audios based on the topic, instead of 

the duration. 
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However, answers from question 9 (―What criteria did you use to choose the audios/videos 

to do the activity?‖) show that the most chosen criteria were duration (10) and title (9), 

followed by availability of subtitles (3), channel or website (3), and views (1)—and these 

results support the findings from graph 4. Although students were not asked to read the 

posts of their classmates, I wanted to know if they were curious and interested in exploring 

extra materials. In question 10 (―How often did you read your classmates‘ posts?‖), none 

of them read all the posts; 15% read most posts‘ 24% did not read any posts, and 62% read 

some posts. In question 11 (―How often did you watch the videos/audios posted by your 

classmates?‖), none watched all of the videos posted; 8% watched most of the videos; 46% 

watched some videos; and 46% did not watch any videos. This shows that students are 

more likely to read classmates‘ posts than watch the videos posted by them. 

 

Responses to Questions About Students‘ Feelings After Listening Journals 

In the second part of the questionnaire, students marked if they strongly disagree, disagree, 

are neutral, agree, or strongly agree with the following statements, after doing the listening 

journals activity 

 

Figure 8. Student responses to questions 12-15, asking if students strongly disagree (SD), 

disagree (D), are neutral (N), agree (A), or strongly agree (SA) with the statements. 

 

Although most answers were neutral in the four statements above, more students agreed 

than disagreed in all cases, and no one strongly disagreed. This indicates that students are 

demonstrating less resistance to listening activities as they feel more comfortable, 

confident and prepared to attend lectures and classes in English. In addition, at the end of 

the course, I noticed that students were paying more attention to the listening activities and 

could comprehend more audio recordings without reading the whole transcription. 

In question 16, students were asked to propose a suggestion to improve the activity. From 

these answers, there were seven suggestions (from students A, G, I, J, K, L, M, 
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respectively). All of the answers are available in Appendix C. Student A suggests 

including a moment in the activity where they have to read or watch what their classmates 

had posted, and later post a comment about it. This suggestion could improve the activity 

indeed. Student G proposes to start with simpler audios and progress through the course. In 

fact, it happened with the activities in class. It could not be done with the listening journal 

as it goes against the particularity of the activity: the freedom to choose the audio. Student 

I would like a more accurate correction in the oral sharing moment of the activity, 

especially with grammar and vocabulary. Although it was not the focus of the course, this 

suggestion shows that he/she felt insecure with the speaking part, and it demonstrates that 

more attention should be given to this aspect. Student J suggests having more dynamic 

classes, which is not directly related to the listening journal activity. This student does not 

explain what a dynamic class is in his/her opinion. Student K proposes to offer a list of 

sites to find materials, but it was done in the beginning of the course by email. Students L 

and M would like fun videos and to be encouraged to listen to creative and comic videos. 

As stated before, students could choose the type of video they were interested in. 

Considering these two suggestions, it seems that the purpose and the instructions of the 

activity were not clear for all the students. 

In question 17, when asked whether they would do this activity again, 92% answered 

―yes,‖ and 8% that they would do it only in courses focused on listening comprehension. 

The fact that all students responded that they would do the listening journals again 

demonstrates that they enjoyed the activity and found it meaningful; otherwise, they would 

not want to experience this activity again. 

CONCLUSION  

The researchers concluded that Padlet was the right tool to post a listening journal and that 

most students had satisfying experiences with it. They mentioned that sending and sharing 

content was easy, despite the fact that there was no modification history feature that would 

allow users to see new changes. After implementing this activity during the ESP course, I 

would like to know whether the use of listening journals in English classes can reduce 

student resistance to listening practice. Finally, it can be concluded that these activities 

affect students positively and make them feel more able to attend lectures in English. It 

also shows that they show less resistance to listening activities because they feel more 

comfortable, confident and ready to attend lectures and classes in English. It is also 
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important to recognize that answers are not anonymous and students know that the teacher 

will read the responses and use them in further research. This means that there is a power 

relationship involved (between students and teachers) and they may influence some 

responses a little - for example, students may feel uncomfortable or constrained to express 

their opinions. This is considered in the analysis procedure and all data collected is still 

considered valuable for analysis. To conclude, it is better to repeat this activity with other 

student groups and include suggested improvements in this section, because listening 

journals have proven productive and effective in enriching students' listening 

comprehension. 

REFERENCES 

Aguss, R. M., Amelia, D., Abidin, Z., & Permata, P. (2021). Pelatihan Pembuatan 

Perangkat Ajar Silabus Dan Rpp Smk Pgri 1 Limau. Journal of Social Sciences and 

Technology for Community Service (JSSTCS), 2(2), 48. 

https://doi.org/10.33365/jsstcs.v2i2.1315 

Ahmad, I., Borman, R. I., Caksana, G. G., & Fakhrurozi, J. (2021). Penerapan Teknologi 

Augmented Reality Katalog Perumahan Sebagai Media Pemasaran Pada PT. San Esha 

Arthamas. SINTECH (Science and Information Technology) Journal, 4(1), 53–58. 

Ambarwati, R., & Mandasari, B. (2020). THE INFLUENCE OF ONLINE CAMBRIDGE 

DICTIONARY TOWARD STUDENTS‘PRONUNCIATION AND VOCABULARY 

MASTERY. Journal of English Language Teaching and Learning, 1(2), 50–55. 

Amelia, D., Afrianto, A., Samanik, S., Suprayogi, S., Pranoto, B. E., & Gulo, I. (2022). 

Improving Publlic Speaking Ability through Speech. Journal of Social Sciences and 

Technology for Community Service (JSSTCS), 3(2), 322. 

https://doi.org/10.33365/jsstcs.v3i2.2231 

Aminatun, D., Alita, D., Rahmanto, Y., & Putra, A. D. (2022). Pelatihan Bahasa Inggris 

Melalui Pembelajaran Interaktif Di Smk Nurul Huda Pringsewu. Journal of 

Engineering and Information Technology for Community Service, 1(2), 66–71. 

Aminatun, D., & Oktaviani, L. (2019). USING ―MEMRISE‖ TO BOOST ENGLISH FOR 

BUSINESS VOCABULARY MASTERY: STUDENTS‘VIEWPOINT. 

PROCEEDINGS UNIVERSITAS PAMULANG, 1(1). 

Asia, J., & Samanik. (2018). Dissociative Identity Disorder Reflected in Frederick Clegg ‘ 

S Character in the Collectors Novel. ELLiC, 2(1), 424–431. 

Budiman, A., Pranoto, B. E., & Gus, A. (2021). Pendampingan Dan Pelatihan 

Pengelolaan Website SMS Negeri 1 Semaka Tanggamus. 2(2), 150–159. 

Fakhrurozi, J., & Adrian, Q. J. (2021). Kajian Dan Praktik Ekranisasi Cerpen Perempuan 

di Rumah Panggung ke Film Pendek Angkon. Deiksis: Jurnal Pendidikan Bahasa 

Dan Sastra Indonesia, 8(1), 31–40. 

Fakhrurozi, J., & Puspita, D. (2021). KONSEP PIIL PESENGGIRI DALAM SASTRA 

LISAN WAWANCAN LAMPUNG SAIBATIN. JURNAL PESONA, 7(1), 1–13. 

Febriantini, W. A., Fitriati, R., & Oktaviani, L. (2021). AN ANALYSIS OF VERBAL 

AND NON-VERBAL COMMUNICATION IN AUTISTIC CHILDREN. Journal of 

Research on Language Education, 2(1), 53–56. 

Fithratullah, M. (2019). Globalization and Culture Hybridity; The Commodification on 



  Komunikata.id 

  Volume 2 (9), 2022 

11 Komunikata.id 

Korean Music and its Successful World Expansion. Digital Press Social Sciences and 

Humanities, 2(2018), 00013. https://doi.org/10.29037/digitalpress.42264 

Gulö, I., & Rahmawelly, T. V. (2019). An Analysis of Omission in Students‘ English 

Writings. Teknosastik, 16(2), 55–59. 

Gulö, I., Setiawan, D. B., Prameswari, S. R., & Putri, S. R. (2021). MENINGKATKAN 

KEPERCAYAAN DIRI ANAK-ANAK PANTI ASUHAN DALAM BERBICARA 

BAHASA INGGRIS. Adimas: Jurnal Pengabdian Kepada Masyarakat, 5(1), 23–28. 

Journal, L., Ranti, D. V., & Nurmaily, E. (2021). RACIAL PROFILING ON POLICE 

STOP AND SEARCH PRACTICE AS PORTRAYED IN THE GEORGE TILLMAN ’ S 

MOVIE THE HATE U. 2(2), 93–97. 

Kardiansyah, M. Y. (2019a). English Drama in the Late of VictoriaKardiansyah, M. Y. 

(2019). English Drama in the Late of Victorian Period (1880-1901): Realism in 

Drama Genre Revival. Teknosastik, 15(2), 64–68.n Period (1880-1901): Realism in 

Drama Genre Revival. Teknosastik, 15(2), 64–68. 

Kardiansyah, M. Y. (2019b). Pygmalion Karya Bernard Shaw dalam Edisi 1957 dan 2000. 

Madah: Jurnal Bahasa Dan Sastra, 10(1), 75–88. 

Kardiansyah, M. Y. (2019c). Wattpad as a Story Sharing Website; Is it a field of literary 

production? ELLiC Proceedings, 3, 419–426. 

Kasih, E. N. E. W., Suprayogi, S., Puspita, D., Oktavia, R. N., & Ardian, D. (2022). Speak 

up confidently: Pelatihan English Public Speaking bagi siswa-siswi English Club 

SMAN 1 Kotagajah. Madaniya, 3(2), 313–321. 

https://madaniya.pustaka.my.id/journals/contents/article/view/189 

Kuswoyo, H., Budiman, A., Pranoto, B. E., Rido, A., Dewi, C., Sodikin, S., & Mulia, M. R. 

(2022). Optimalisasi Pemanfaatan Google Apps untuk Peningkatan Kinerja Perangkat 

Desa Margosari, Kecamatan Metro Kibang, Lampung Timur. Journal Of Human And 

Education (JAHE), 2(2), 1–7. https://doi.org/10.31004/jh.v2i2.47 

Kuswoyo, H., & Siregar, R. A. (2019). Interpersonal metadiscourse markers as persuasive 

strategies in oral business presentation. Lingua Cultura, 13(4), 297–304. 

Kuswoyo, H., Sujatna, E. T. S., Indrayani, L. M., Rido, A., & Indrayani, L. M. (2020). 

Theme Choice and Thematic Progression of Discussion Section in Engineering 

English Lectures. Proceedings of the 4th International Conference on Learning 

Innovation and Quality Education, 27(4.6), 1–10. 

Mandasari, B. (n.d.). AN ANALYSIS OF ERRORS IN STUDENTS‘WRITTEN 

ENGLISH SENTENCES: A CASE STUDY ON INDONESIAN EFL LEARNERS. 

16 November 2019, Bandar Lampung, Indonesia I. 

Mandasari, B., & Aminatun, D. (2020a). IMPROVING STUDENTS‘SPEAKING 

PERFORMANCE THROUGH VLOG. English Education: Journal of English 

Teaching and Research, 5(2), 136–142. 

Mandasari, B., & Aminatun, D. (2020b). VLOG: A TOOL TO IMPROVE STUDENTS‟ 

ENGLISH SPEAKING ABILITY AT UNIVERSITY LEVEL. PROCEEDINGS 

UNIVERSITAS PAMULANG, 1(1). 

Maulana, B., & Suprayogi, S. (2022). Analysis of Sense Relations on Stars Song Lyric By. 

3(1), 42–47. 

Ngestirosa, E., Woro, E., & Strid, J. E. (2020). Reconstructing the Border : Social 

Integration in Reyna Grande ’ s The Distance Between Us. December. 

Novanti, E. A., & Suprayogi, S. (2021). Webtoon‘s Potentials to Enhance EFL Students‘ 

Vocabulary. Journal of Research on Language Education (JoRLE), 2(2), 83–87. 

https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index 

Nurmalasari, U., & Samanik. (2018). A Study of Social Stratification In France In 19th 



  Komunikata.id 

  Volume 2 (9), 2022 

12 Komunikata.id 

Century as Portrayed in `The Necklace ‗La Parure‘` Short Story by Guy De 

Maupassant. English Language & Literature International Conference, 2, 2. 

https://jurnal.unimus.ac.id/index.php/ELLIC/article/view/3570 

Oktaviani, L. (2018). ETHNIC SNAKE GAME: A STUDY ON THE USE OF 

MULTIMEDIA IN SPEAKING CLASS FOR ELECTRICAL ENGINEERING 

STUDENTS. Section Editors. 

Oktaviani, L., Mandasari, B., & Maharani, R. A. (2020). IMPLEMENTING POWTOON 

TO IMPROVE STUDENTS‘INTERNATIONAL CULTURE UNDERSTANDING 

IN ENGLISH CLASS. Journal of Research on Language Education, 1(1). 

Pradana, F. A., & Suprayogi, S. (2021). CRITICAL DISCOURSE ANALYSIS ON 

CHINESE AND AMERICAN NEWS WEBSITES. 2(2), 84–92. 

Pranoto, B. E. (2021). Insights from Students‘ Perspective of 9GAG Humorous Memes 

Used in EFL Classroom. Thirteenth Conference on Applied Linguistics (CONAPLIN 

2020), 72–76. 

Puspita, D. (2021). Journal of Literature , Linguistics and. 10(2), 42–50. 

Puspita, D., & Amelia, D. (2020). TED-TALK: A SUPPLEMENT MATERIAL TO 

PROMOTE STUDENTS‘AUTONOMY IN LISTENING. ELTIN JOURNAL, Journal 

of English Language Teaching in Indonesia, 8(2), 91–102. 

Puspita, D., & Pranoto, B. E. (2021). The attitude of Japanese newspapers in narrating 

disaster events: Appraisal in critical discourse study. Studies in English Language and 

Education, 8(2), 796–817. 

Qodriani, L. U., & Kardiansyah, M. Y. (2018). Exploring Culture in Indonesia English 

Textbook for Secondary Education. JPI (Jurnal Pendidikan Indonesia), 7(1), 51–58. 

Qodriani, L. U., & Wijana, I. D. P. (2020). Language Change in ‗New-Normal‘Classroom. 

4th International Conference on Language, Literature, Culture, and Education 

(ICOLLITE 2020), 385–389. 

Qodriani, L. U., & Wijana, I. D. P. (2021). The ‗New‘Adjacency Pairs in Online Learning: 

Categories and Practices. Ninth International Conference on Language and Arts 

(ICLA 2020), 121–125. 

Samanik. (2018). A Contextual Approach: Business Presentation to Accelerate EFL 

Learners ’ English Speaking Skill Samanik Universitas Teknokrat Indonesia. 

Septiyana, L., & Aminatun, D. (2021). THE CORRELATION BETWEEN EFL 

LEARNERS‘COHESION AND THEIR READING COMPREHENSION. Journal of 

Research on Language Education, 2(2), 68–74. 

Setri, T. I., & Setiawan, D. B. (2020). Matriarchal Society in The Secret Life of Bees by 

Sue Monk Kidd. Linguistics and Literature Journal, 1(1), 28–33. 

https://doi.org/10.33365/llj.v1i1.223 

Simamora, M. W. B., & Oktaviani, L. (2020). WHAT IS YOUR FAVORITE MOVIE?: A 

STRATEGY OF ENGLISH EDUCATION STUDENTS TO IMPROVE ENGLISH 

VOCABULARY. Journal of English Language Teaching and Learning, 1(2), 44–49. 

Suprayogi, S., & Pranoto, B. E. (2020). VIRTUAL TOURISM EXHIBITION ACTIVITY 

IN ENGLISH FOR TOURISM CLASS: STUDENTS‘PERSPECTIVES. Celtic: A 

Journal of Culture, English Language Teaching, Literature and Linguistics, 7(2), 

199–207. 

Suprayogi, S., Pranoto, B. E., Budiman, A., Maulana, B., & Swastika, G. B. (2021). 

Pengembangan Keterampilan Menulis Siswa SMAN 1 Semaka Melalui Web Sekolah. 

Madaniya, 2(3), 283–294. https://doi.org/10.53696/27214834.92 

Suprayogi, S., Samanik, S.-, Novanti, E. A., & Ardesis, Y.-. (2021). EFL Learner‘s 

Literary Competence Mapping through Reader-Response Writing Assessed using 



  Komunikata.id 

  Volume 2 (9), 2022 

13 Komunikata.id 

CCEA GCSE Mark Scheme. Celt: A Journal of Culture, English Language Teaching 

& Literature, 21(1), 1. http://journal.unika.ac.id/index.php/celt/article/view/2871 

Teknologi, J., Jtsi, I., Wulandari, A., Fakhrurozi, J., Informasi, S., Teknik, F., & Indonesia, 

U. T. (2021). BERITA HASIL LIPUTAN WARTAWAN BERBASIS WEB ( STUSI 

KASUS : PWI LAMPUNG ). 2(4), 49–55. 

Wahyudin, A. Y. (2018). Maximizing Outlining Practice in Teaching Writing for EFL 

Secondary Students: A Research Perspective. Universitas Teknokrat Indonesia, 45. 

Wardaningsih, A. D., Endang, E. N., & Kasih, W. (2022). COUNTER DISCOURSE OF 

MACULINITY IN AVENGER : END GAME MOVIE. August. 

Yulianti, T., & Sulistyawati, A. (2021). Online Focus Group Discussion (OFGD) Model 

Design in Learning. 

 


